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ÖZET  

İngilizce bilgisi iletişiminin ve birçok önemli alanın temel dili haline gelmiştir ve günümüz dünyasında her 

bireyde bulunması gereken bir özelliktir. İngilizce günümüzde özellikle uluslararası ticarette yaygın bir 

şekilde kullanılmaktadır, ayrıca bilim ve eğitim alanında da ortak bir dil olarak kabul edilmektedir. Bu 

bağlamda İngilizce öğretimine diğer ülkelerde olduğu gibi ülkemizde de uzun zamandan beri önem 

verilmektedir. Yayınlanan yönetmeliklerden Türk öğretim sistemi içerisinde İngilizce eğitimine ilkokuldan 

üniversiteye kadar  önem verilmekte olup, bunun paralelinde etkin bir İngilizce öğretimi için çözüm yolları 

arandığı ve çeşitli yenilikler getirildiği görülmektedir. İngilizce öğrenimini etkileyen birçok unsurlar 

bulunmaktadır, güdülenme de (motivasyon) bu unsurlardan birisidir. Öğrencilerin güdülenme seviyeleri 

yabancı dil öğreniminde çok önemlidir. Öğrencilerin güdülenmesi öğrencilerin yabancı dil başarılarını 

doğrudan etkileyen bir unsurdur. Yabancı dil öğrenme aktivitelerindeki başarı, başlıca motivasyon, öğretmen 

niteliği, öğrenci - öğretmen etkileşimi, ailesel faktörler, sosyo - ekonomik statüler, öğrencilerin kültürel 

altyapıları ve diğer bazı nedenlere bağlıdır. Çalışmada güdülenme kavramı ve güdülenmeye etki eden 

unsurlar ve Türkiye’nin güncel yabancı dil eğitim durumu açıklanmaya çalışılmış ve konu her açıdan bütün 

yönleriyle aydınlatılmaya çalışılmıştır. 

 

ABSTRACT 

English knowledge has become the language of communication and and many other areas in the world. It is 

now seen as an important requirement in today’s world. It is widely used especially in international trade 

today and it has also used in the science and education areas as a common language. In this regard the focus 

on English teaching has been given importance in Turkey as well as in many other countries for a long time. 

As can be understood from the ongoing regulations, great importance is attached to English teaching from 

the primary  to university level in the Turkish education system, solutions are sought for effective teaching 

and various innovations have been made. There are many factors which have influences on language 

learning, motivation is one of them. Students’ motivation level is very important in foreign language learning. 

Motivation of the learners can be considered as the most important factor that directly affects their success in 

a foreign language. The success in foreign language learning activities mainly depends on motivation, 

teacher quality, interaction between teacher and students, parental factors, socio-economic status and 

cultural background of students some other possible reasons. In the study   the concept of motivation and the 

factors have effects on motivation, and current language education situation of Turkey are expounded in 

detail and it is tried to shed light on the issue in every aspect. 

 

 

 

 

 

 

 

 

Anahtar 

Kelimeler: 

 

Güdülenme, 

Öğretmen niteliği, 

İngilizce öğrenimi, 

Başarı 

Keywords: 

 

Motivation,  

Teacher 

qualification, 

English language 

learning,  

Success 

mailto:irtosun@yahoo.com


TOSUNCUOĞLU,  İrfan -  The Factors Affecting Motivation in Language Learning   

38 

 

 

1. INTRODUCTION 

 English knowledge, which has become the language of communication and science in the world, is now 

seen as an important need in today’s conditions. As Demirel (2019) mentioned, the need to communicate, the 

rapid developments in science and technique after the Second World War, economic, social and cultural 

relations made it necessary to have knowledge of, at least, one foreign language. English, which is widely used 

especially in international trade today, has also become widespread in the scientific field as a common language. 

Many internationally accepted scientific journals publish their articles in English. It is now seen as a global 

language.  

 To call a foreign language global, it must first be used by public authorities in many countries and 

secondly it must be given importance and should be in the first place in foreign language teaching in countries 

where English language generally has not the official status.  Crystal (2010) says that a great number of people 

who use language is not related to globalization, and he emphasizes that globalization is related to language 

dominance and economy, technology and cultural power. According to Tochon (2009) English is now seen as 

the world language rather than as a foreign language. The importance of foreign language knowledge has been 

emphasized for global understanding, job potential, native language development, cognitive and life skills 

development and so forth. 

 English is the most spoken language as a foreign language, a great importance is placed on English 

education in many countries including Turkey. When the basic data on language teaching in schools in Europe 

are examined (Eurydice, 2008), English teaching is constantly expanding and dominating almost everywhere.  

On the other hand, Can and Can (2014 state that) about 90% of the learners at the second level of secondary 

education learn English first, whether it is compulsory or not.   

 In line with this, students’ motivation can be considered as the most important factor that directly affects 

their success within the scope of foreign language learning & teaching activities. High motivation of students 

for foreign language is a situation that has a positive effect on their learning. It is stated that highly motivated 

less talented students can have greater success than clever students who are not well motivated (Soyupek, 2007). 

On the other hand, when the related literature is investigated in the field of foreign language education, low 

motivation of students effects the success in language learning negatively. The reasons for the low motivation in 

foreign language education may be mainly the insufficient quantity and quality of the lessons given to foreign 

language teacher candidates and some other factors. 

 
2. LITERATURE REVIEW 

 

 LANGUAGE EDUCATION IN OUR COUNTRY 

 Many research and discussions reveal that different problems are encountered in teaching foreign language 

teaching is not very effective in our country (Acat and Demiral, 2002; Çelebi, 2006; Can and Can, 2014). These 

findings show that success in foreign language learning & teaching activities mainly depend on motivation, 

interaction between teacher and students, teacher qualities, socio-economic status and cultural background of 

students some other possible reasons.  

 The focus on English language started with the establishment of Anatolian high schools after the years of 

1950 in Turkey.  Anatolian High Schools were opened for the first time in 1955; in the 1987-1988 academic 

year, there were 103 private and 90 state-owned Anatolian high schools. In the following years, many high 

schools and lyceums were turned to Anatolian high schools and more foreign language education was targeted. 

Today, in our country, foreign language teaching starts even in pre-school time periods (in private schools) and 

in 4th grade in public schools and it continues until university years.  According to the curriculum published by 

the MEB (Turkish Ministry of National Education) with the eight-year compulsory primary education 

application, English education was rearranged in order to start in the 4th grade, and thus, it was started to be 

taught in primary education levels in 1998. In 2005, English teaching was reorganized in all the schools, at 

secondary level as 10-hour a week in the first years and four hours a week in the following years (Oral, 2010).   

 As can be understood from the ongoing regulations, great importance is attached to English teaching at the 

primary and secondary levels in the Turkish education system, solutions are sought for effective teaching and 

various innovations have been made. For this purpose, lesson hours were increased from time to time and 

schools were tried to be converted into foreign language schools. It is known that the time set for foreign 
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language learning in many countries that are successful in a foreign language is not so different compared to 

Turkey (OECD, 2018).    

THE FACTORS EFFECTS ON MOTIVATION IN LANGUAGE LEARNING  

 Students’ motivation can be considered as the most important factor that directly affects their success in a 

foreign language. Motivation can be considered as a kind of interaction process that is not independent of 

multiple variables. The effects of these variables arise from the individual’s internal dynamics as well as some 

external factors.  The students’ failure experiences in the processes of language learning are very significant as 

they are negatively affected by these experiences (Paker, 2012). It is mentioned that the demotivation for foreign 

language observed in students creates reluctance to learn a language and prevents the language acquisition 

(Dörnyei and Ushioda, 2013). 

 Dörnyei (1994), who produced a more comprehensive map for learning situations, divided these sub-

dimensions into three groups as course related motivational constituents (interest, relevance, expectancy, and 

satisfaction), teacher related motivational constituents (affiliative drive, authority type, socialization of student 

motivation, modelling, assignment presentation, feedback) and group related motivational components (target-

orientation, reinforcement system, group cohesions) and argued that all dimensions have an impact on student 

motivation.   

 The common goals of these models are to achieve success in language learning by determining the 

dynamics that can affect the motivation of a foreign language. Since the models include internal and external 

factors, it is understood that they are intended for this purpose. In addition, it is noteworthy that the models are 

becoming multi-layered structures as time passes. The fact that they include social and cultural contexts as well 

as the elements related to the course shows how important the holistic approach is in motivation situations in the 

language teaching process.  

 Akbaba (2006) states that there are individual differences among students in terms of “intelligence, socio-

economic status, cultural background, attitude towards school and some lessons”. Similarly, Akdoğan (2004) 

states that various factors will affect language development and the most important of these are mental factors, 

socio-economic factors. In this case, it is seen that socio-economic status is an important variable that affects 

students’ motivation to learn (Aktan, 2012). It is mentioned that the children of families with higher income 

levels may be more successful and motivated, as they may have already acquired cognitive skills due to the 

influence of the environment and family (Bozavlı, 2015). In some studies, it is stated that parents and economic 

status are the most influential factors (Butler, 2015; Wong, 2007).  

 Parental factor may be related to elements such as attitude and purpose known to influence motivation.  For 

example, it is emphasized that lack of family support negatively affects instrumental motivation, which is a 

motivating feature in the context of the goal (Shum et al., 2011). It is known that parents with higher education 

levels can  display more and more positive attitudes towards the activities of foreign language. Thus this attitude 

motivates their children internally. 

 There are opinions that, besides the socio-economic level and the education level of the parents, gender can 

be directly or indirectly effective in motivation (Shahbaz et al., 2017). It was concluded that motivation differs 

significantly by gender in some studies (Öztürk and Gürbüz, 2013), but it does not differ by gender (Burgucu, 

2011).  

 When looking at many of the studies showing differences, there is a salient divergence of  the female 

students. The usage of strategies in the language that has an effect on motivation differs according to gender 

(Wharton, 2000). Motivation also varies according to the education department (Özçalışan, 2012; Talayhan, 

2018) and language level (Aygün, 2017).  

 It is stated that language acquisition and motivation towards a language can be affected by all these 

variables (Dörnyei and Csizer, 2005; Akbaba, 2006). Based on this view, it is thought that knowing to what 

extent all these variables affect student motivation and their interaction with each other will have an important 

place in explaining the general motivation and success. For this reason, studies that examine all variables related 

to motivation together are important for the literature.   

 While it is thought that one of the most prominent motivation factors may be related to the teacher, it is 

also stated that demotivation factors may differ from learner to learner and at different levels of expertise 

(Kikuchi and Sakai, 2009). It is seen that the factors such as the course content, materials and environment, the 

teacher’s professional competencies and attitudes, the fear of the student being evaluated, the learner autonomy 
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and the interest, anxiety and self-efficacy for the course related to instrumental use are effective on 

demotivation.   

QUALIFICATION OF THE TEACHERS  

 A teacher has a guiding and leading position in the advancement processes of a country, in the training of 

qualified manpower, in ensuring social peace in the society, in socializing and preparing learners in the 

community, and in conveying their cultures and  societal values to the future times (Özden, 1999). The quality 

and characteristics of the new generations will undoubtedly be identical to those of the teachers who trained 

them. Many studies have revealed that teachers are at the head of qualified manpower and professions that are 

important in development and that teachers have a salient duty in the development processes of the communities 

(Alkan et al., 1998).   

 In addition, the cultural and social duties of teachers include transferring the values of the society to the 

next generations and ensuring social peace. The teacher is responsible for training all professions that the 

country and society need. In addition, there is a definite interconnection between the teacher qualification and 

the individual to be trained. As Kaya (1984) stated, teachers are a necessary element for the development of a 

country, and therefore, training teachers with the desired quality will give a great contribution for the prosperity 

of the countries.  

 Teachers’ task is not only to provide  learners with proficient  skill and experiences. Teachers are also 

expected to set an example with their behavior. Attention should be paid to personality traits in the selection of 

teacher candidates to be admitted to education faculties, and teacher candidates should be taught activities that 

develop students’ personality throughout their education. In other words, the teacher should be able to organize 

studies and activities to develop students’ personalities. In addition, the teacher must have a broad general 

culture and know how to teach the subject matter knowledge better in order to be successful in this task.  

Teacher training is given great importance in the educational policies of countries, especially in EU countries, 

and is subject to continuous ameliorations in terms of changing technological, educational, economic and 

philosophical beliefs. In this regard, it is always tried to create a better education system. Similar studies are 

carried out in our country, yet there have been lots of shortages in teacher training programs.  

 During teaching education periods, teachers need to acquire the competencies to successfully fulfill their 

social duties and achieve a more qualified education process in the future.  This situation necessitates the 

continuous improvement of teacher education. For example, in the European Union countries where teachers are 

seen as the most significant factor in ensuring social and economic improvements, extensive structural changes 

have been made in teacher education in the last 20-30 years in order to provide a more qualified teacher 

development (Sağlam and Kürüm, 2005).  The low motivational reasons of foreign language education may be 

the insufficient quantity and quality of the lessons given to foreign language teacher candidates (insufficient 

course hours, lack of practical education, use of materials, learning environment, grammar teaching based on 

memorization, etc.). 

 When the PISA results of the EU countries are investigated, it is seen that their scores are above the 

average and therefore all these reforms that have been and are being made have achieved their goals. In our 

country, as a result of the reforms made in education and especially in teacher education, an improvement was 

observed in 2009 PISA values compared to 2006 values, but it was still found to be average or below average. 

In addition, it is observed that the PISA values of EU countries and some Far East (Malaysia, Japan, South 

Korea, etc.) countries are higher than the scores of our country (PISA- 2009, in MEB, 2010).  

3. CONCLUSION 

 The significance of language learning, especially English, is emphasized for global understanding, job 

potential, native language development, cognitive and life skills development; for increasing the chance from 

entering prestigious educational institutions to understanding to making lifelong friends from the other counties. 

In this regard, a great importance is attached to English teaching at the primary and secondary levels in the 

Turkish education system, solutions are sought for effective teaching and various innovations have been made.  

It is understood from the research, motivation has cognitive and behavioral effects in foreign language 

education. Therefore, students’ motivation status can be considered as the most important factor that directly 

affects their success in a foreign language. There are many factors such as anxiety, self-efficacy belief, language 

level, socio-economic status, parental factors, gender that affect or are thought to be related to motivation in the 

context of the process. We should not neglect the teachers’ professional quality in terms of motivation.  
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 In recent years, more research has been done on the effect of motivation on students’ success, which has 

been less studied in the country in the field of education (Talayhan, 2018; Tugan, 2015).  Şahin (2007) states 

that teachers should know motivational strategies and use them frequently by giving positive and on time 

feedback according to the readiness levels of students. In this process, students should be encouraged to increase 

their beliefs that they can learn and to find the subject or material to be meaningful. In addition, the teacher 

should know very well the characteristics of the environments where the learners live and parental factors in 

order to provide motivation with the students. The author believes that this issue of motivation has been very 

popular more comprehensive research on motivation and factors - and its influences positive & negative, should 

should be conducted. 

 

 

REFERENCES 

ACAT, M Bahaddin, and DEMIRAL, Seyfettin, (2002),  “Türkiye’de yabancı dil öğreniminde motivasyon 

 kaynakları ve sorunları”, Kuram ve Uygulama, 31, 312–329. 

AKBABA, Sırrı, (2006), “Eğitimde motivasyon”, Atatürk Üniversitesi Kazım Karabekir Eğitim Fakültesi 

 Dergisi, 13, 343 - 361.  

AKDOĞAN, Feruzan, (2004), “Yeni projeler ışığında erken yaşta yabancı dil öğretimi”, HAYEF Journal of 

 Education, 1 (2), 97-109. 

AKTAN, Sümer (2012), “Öğrencilerin akademik başarısı, öz düzenleme becerisi, motivasyonu ve öğretmenlerin 

 öğretim stilleri arasındaki ilişki”, Unpublished thesis, Balıkesir Üniversitesi Sosyal Bilimler 

 Enstitüsü,,retrieved at https://hdl.handle.net/20.500.12462/1787. 

ALKAN, C., KAVCAR, C., SEVER, S. (1998), “Bilgi Çağında Eğitimde Öğretmenlik Mesleğinin Yeniden 

 Yapılanması (Reconstruction of the Profession of Teaching in Education in the Age of Informatics)”, Bilgi 

 Çağında Öğretmenlik Sempozyumu Yayını (Publication of Teaching Symposium in the Age of 

 Informatics), Ankara, 9-17. 

AYGÜN, Özge (2017). “A scale of Turkish preparatory school university students’ demotivational factors 

 towards learning English”, Unpublished thesis,  YÖK Ulusal Tez Merkezi database (Thesis no: 463471) 

BOZAVLI, Ebubekir, (2015), “İlkokul 2. sınıfta yabancı dil öğretiminin öğretmen görüşlerine göre 

 değerlendirilmesi”, Uluslararası Eğitim Bilimleri Dergisi, 2, 74-83. 

BURGUCU, Assiye, (2011). “The role of motivation, attitude and anxiety in learning english as a foreign 

 language”, Unpublished thesis, YÖK Ulusal Tez Merkezi database (Thesis no: 302945). 

BUTLER, Yuko Goto, (2015), “Parental factors in children’s motivation for learning English: A case in 

 China”, Research Papers in Education, 30 (2), 164-191. 

CAN, Ertug, CAN, Canan, (2014), “Türkiye’de ikinci yabancı dil öğretiminde karşılaşılan sorunlar”,  Trakya 

 Üniversitesi Eğitim Fakültesi Dergisi, 4(2), 43–63. 

ÇELEBI, Mustafa Durmuş, (2006), “Türkı̇ ye’de anadı̇ lı̇ eğı̇ tı̇ mı̇ ve yabanci dı̇ l öğretı̇ mı̇”, Erciyes 

 Üniversitesi Sosyal Bilimler Enstitüsü Dergisi, 21, 285–307. 

CRYSTAL, David (2010), The Cambridge Encyclopedia of Language, Third Edition. Publisher: Cambridge 

 University Press. 

DEMIREL, Özcan (2019), Yabancı dil öğretimi dil pasaportu, Dil Dosyası, Dil Biyografisi. 10. Baskı, Pegem 

 Akademi, Ankara. 

DÖRNYEI, Zoltan (1994), “Motivation and motivating in the foreign language classroom”, The Modern 

 Language Journal, 78(3), 273–284. 

DÖRNYEI, Zoltan,  CSIZER, Kata, (2005),“The internal structure of language learning motivation and its 

 relationship with language choice and learning effort”, The Modern Language Journal, 89 (1), 19-36. 

DÖRNYEI, Zoltan., USHIODA, Ema. (2013), Teaching and researching motivation, Second Edition, 

 Routledge, USA. Taylor & Francis Group.doi:10.4324/9781315833750. 



TOSUNCUOĞLU,  İrfan -  The Factors Affecting Motivation in Language Learning   

42 

 

EURYDICE (2008), Higher education governance in Europe. Policies, structures, funding and academic staff, 

 Brussels: Eurydice, European Commission, Education and Culture DG. 

KAYA, Y. K. (1984). İnsan Yetiştirme Düzenimiz: Politika / Eğitim / Kalkınma, Geliştirilmiş (4. Baskı). 

 Ankara: Hacettepe Üniversitesi Sosyal Bilimler Döner Sermaye İşletmesi. 

KIKUCHI, Keita, SAKAI, Hideki, (2009), “Japanese learners demotivation to study English: A survey study”, 

 JALT Journal, 31 (2), 183-204. 

MEB  (2006),  Ülkelerin Öğretmen Yetiştirme Sistemleri, MEB; Ankara 

MEB  (2010), PISA 2009, Uluslararası Öğrenci Değerlendirme Projesi, Ulusal Ön Rapor, Eğitim Araştırma ve 

 Geliştirme Dairesi Yayınları. 

OECD (2018). Education at a glance 2018: OECD indicators, OECD Publishing, Paris, 

 https://doi.org/10.1787/eag-2018-en. Retrieved on January 23, 2021. 

ORAL, Yasemin, (2010). “Türkiye’de yabancı dil eğitimi politikaları bağlamında ingilizce: Eleştirel bir 

 çalışma”, Alternatif Eğitim e-Dergisi, (1), 8–9. https://doi.org/10.1007/s13398-014-0173-7.2 

ÖZDEN, Yüksel (1999), Eğitimde Dönüşüm Eğitimde Yeni Değerler, Ankara: Pegem A Yayınları, 9. 

ÖZÇALIŞAN, H. (2012),  “Yüksek öğrenim öğrencilerinin İngilizce’yi öğrenme motivasyonları “, Unpublished 

 thesis,   YÖK Ulusal Tez Merkezi database (Tez no: 325322). 

ÖZTÜRK, Gökhan., GÜRBÜZ, Nurdan, (2013), “The impact of gender on foreign language speaking anxiety 

 and motivation”, Social and Behavioral Sciences, 70, 654-665. 

PAKER, Turan ,(2012), “Türkiye’de neden yabancı dil (İngilizce) öğretemiyoruz ve neden öğrencilerimiz 

 iletişim kurabilecek düzeyde İngilizce öğrenemiyor?” Pamukkale Üniversitesi Eğitim Fakültesi Dergisi, 32 

 (2), 89-94. 

SAĞLAM, Mustafa, KÜRÜM, Dilruba, (2005), “Türkiye ve Avrupa Birliği Ülkelerinde Öğretmen Eğitiminde 

 Yapısal Düzenlemeler ve Öğretmen Adaylarını Seçimi”, Milli Eğitim Dergisi, Yıl 33, Sayı 167. [Online]: 

 http://yayim.meb.gov.tr/dergiler/167/index3-kurum.htm, retrieved on March 3, 2021. 

ŞAHİN Sevilay, (2007), “Driving key for effective learning : Motivation”, University of Gaziantep Journal of 

 Social Sciences, 6(1), 1–8. 

SHAHBAZ, Muhammad, ISLAM, Muhammad, MALIK, Moazzam Ali (2017). “Role of gender differences and 

 parents’ education in shaping L2 motivation of Pakistani students”, Journal of Research and Reflections in 

 English, 2 , 210-223. 

SHUM, Mark S. K., GAO, Fang, TSUNG, Linda,  KI, Wing-Wah, (2011), “South Asian students’ Chinese 

 language learning in Hong Kong: Motivations and strategies”, Journal of Multilingual and Multicultural 

 Development, 32 (3), 285-297. 

SOYUPEK, Hasan (2007), “Yabancı dil öğretiminde güdülemenin önemi”, Retrieved  on January 5, 2021,  at 

 http://ayk.gov.tr 

TALAYHAN, Özgül Gültekin (2018), “The relationship among motivation, metacognition and academic 

 achievement of university preparatory school students”, Unpublished thesis, YÖK Ulusal Tez Merkezi 

 database (Tez no: 531727). 

TOCHON, Francois Victor, (2009), “The key to global understanding: World languages education, why school 

 need to adapt”, Review of Educational Research, 79 (2), 650-681. Doi: 10.3102/0034654308325898. 

TUGAN, Süleyman Ertuğrul (2015), “The relationship among foreign language classroom anxiety, motivation 

 and achievement of Turkish EFL students”,  Unpublished thesis, YÖK Ulusal Tez Merkezi database (Tez 

 no: 407150). 

WHARTON, Glen (2000), “Language learning strategy use of bilingual foreign language learners in 

 Singapore”, Language Learning, 50 (2), 203-243. 

WONG, Ruth Ming Har, (2007), “Motivation and English attainment: a comparative study of hong kong 

 students with different cultural backgrounds”,  Online Submission, Asia Pacific Education Researcher, 17 

 (1), 45-60.  Retrieved at https//eric.ed.gov. 

https://doi.org/10.1007/s13398-014-0173-7.2
http://yayim.meb.gov.tr/dergiler/167/index3-kurum.htm

